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Second Language Anxiety in Relation to Social Anxiety: 







This paper attempted to review the relationship between second language (L2) anxiety and social anxiety in 
order to clarify unresolved dimension of anxiety in L2 learning, contributing to developing a more solid 
foundation of future research on L2 anxiety. Through a review of the research literature, this paper concluded that 
L2 anxiety is subsumed into social anxiety but is conceptually differentiated from L1 socially-based anxieties. 
Moreover, two future challenges were also discussed. First, we should distinguish social dimension and non-
social dimension of L2 learning when conducting the investigations of L2 anxiety. Second, we should further 
consider the details of what learners worry about in L2 social situations. I proposed three types of concerns: L2 
linguistic anxiety, content anxiety, and cultural anxiety. Empirical investigations are expected in order to verify 
this assumption.  
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I do worry because I feel like these [upper-level] classes are very important and I want to 
do everything “right.” (A student voice from Ewald, 2007, p. 122) 
 
Sometimes when I speak English in class, I am so afraid I feel like hiding behind my chair. 
(A student voice from Horwitz & Young, 1991, p. xiii) 
 
Although it is easy to imagine that learners’ personal experience of anxiety in foreign 
language and second language (FL/L2)
 1
 learning would have variety according to learners’ level 
of proficiency (Ewald, 2007), instruction types (Horwitz, 2001), or learning contexts (Motoda, 
2005; Woodrow, 2001), the research literature has suggested that L2 courses are the more 
anxiety-provoking in general than any other courses for most learners (e.g., Horwitz, Horwitz, & 
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1 The terms foreign language (FL) and second language (L2) are generally distinguished in terms of the contexts 
where a target language is learned (e.g., Dulay, Burt, & Krashen, 1982). Although there is merit in 
distinguishing research findings between FL and L2 contexts, in this paper I simply use the term L2, intending 
to include contexts in which learners study any language that is not their native language.  
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Cope, 1986). Thus, previous research has confirmed the existence of an anxiety specific to L2 
learning: L2 anxiety (for details, see next section). 
In the forty-year history of empirical research on L2 anxiety (Motoda, 2005), numerous 
studies have surely revealed significant features of anxious feelings that learners experience in L2 
learning. However, it seems that a concept of L2 anxiety still contains unresolved parts. The issue 
of L2 anxiety in relation to social anxiety corresponds to one of those conceptual ambiguities. 
Because L2 learning generally involves social interactions (e.g., talking with people, especially 
teachers and classroom peers in a target language), some researchers have indicated that L2 
anxiety can be considered as one of social anxieties (e.g., MacIntyre, 1995; Motoda, 2005). 
Meanwhile, some empirical studies have revealed that L2 anxiety can be distinguishable from 
other types of anxieties including socially-based ones (e.g., Horwitz, 1986; MacIntyre & Gardner, 
1989, 1991). As typified by these two pieces of contradictory results, the overall picture with 
regard to the concept of L2 anxiety seems not to be completed yet.  
Therefore, this paper attempts to review the relationship between L2 anxiety and social 
anxiety in order to clarify unresolved pieces of a concept of L2 anxiety, contributing to 
developing a more solid foundation of future research on L2 anxiety. In the following sections, 
the foundational ideas of L2 anxiety and social anxiety are firstly presented. Then, the discussion 
will move into a critical phase, the relationship between these two anxieties. 
 
2. L2 anxiety 
 
It is said that L2 learning involves various interrelated factors and L2 anxiety is one of the 
affective variables which play an important role in learning a new language (e.g., Brown, 2000; 
Ehrman, 1996; Ellis, 2004). In the comprehensive reviews of the literature on L2 anxiety, two 
issues have been consistently indicated: L2 anxiety as a situation specific anxiety and L2 anxiety 
in relation to L2 learning (e.g., Dörnyei, 2005; Horwitz, 2001; MacIntyre, 1999; MacIntyre & 
Gardner, 1991a; Motoda, 2005; Oxford, 1999.).  
First, the research confirmed that L2 anxiety is a unique form of anxiety specific to L2 
context. This type of anxiety is referred to as situation-specific anxiety: it is a stable 
predisposition in a specific context but not necessarily consistent across situations (MacIntyre, 
1991a; MacIntyre, 1999). Stage fright and math anxiety also serve as typical examples of 
situation-specific anxiety. Each refers to specific context, giving a speech and doing math, 
respectively. A person may feel anxious in one but not in the others. In this sense, the previous 
research has proposed the definitions of L2 anxiety as follows: 
L2 anxiety is:  
(A) distinct complex of self-perceptions, beliefs, feelings, and behaviors related to classroom 
language learning arising from the uniqueness of the language learning process (Horwitz et 
al., 1986, p. 128), 
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(T)he feeling of tension and apprehension specifically associated with second language 
contexts, including speaking, listening, and learning (MacIntyre & Gardner, 1994b, p. 284). 
 
As for L2 anxiety in relation to L2 learning, numerous empirical studies have reported the 
negative relations. To be specific, L2 anxiety has significant negative correlations with L2 
achievement/proficiency among various target languages, for example English (Iizuka, in press), 
French (MacIntyre & Gardner, 1991b), Japanese (Aida, 1994), or Spanish (Horwitz, 1986). 
Anxiety in L2 context impedes cognitive processing (MacIntyre & Gardner, 1994a, 1994b), and it 
also discourages learners from active L2 communication (MacIntyre & Gardner, 1991a, 1991b). 
On the other hand, some researchers have contended that anxiety should be seen in more balanced 
perspective, stressing the potential of facilitating nature of anxious experience in L2 learning 
(Scovel, 2001; Spielmann & Radnofsky, 2001). Moreover, some researchers even threw doubt on 
the perspective that L2 anxiety plays an essential role in L2 learning, claiming that anxiety is a 
consequence of poor language learning (Sparks & Ganschow, 1996; Sparks, Ganschow, & 
Javorsky, 2000). 
Thus, the issue of anxiety in relation to L2 learning is still under discussion. However, 
whether L2 anxiety is a cause or a consequence of poor L2 learning, or whether it is debilitating 
or facilitating, the fact remains that there are learners who are struggling with anxious experience 
in their L2 careers. In this point, we cannot neglect L2 anxiety when considering effective 
language learning/teaching. 
 
3. Social anxiety 
 
According to Leary and Kowalski (1995), social anxiety “occurs when people become 
concerned about how they are being perceived and evaluated by others (p. 6).” The term “others” 
implies that social anxiety arises in interpersonal settings whether it is real or imagined. In other 
words, anxiety related to any interpersonal evaluations can be considered as social anxiety. For 
example, it can include speech anxiety, shyness, stage fright, embarrassment, social-evaluative 
anxiety, and communication apprehension (Leary, 1983). Leary and Kowalski (1995) explained 
that although the terms differ, they all refer to essentially the same psychological reaction: social 
anxiety. What differs among these various social anxieties is the social context in which each 
anxiety occurs. 
In interpersonal situations, it is easily imagined that we want others to perceive us not bad 
but good; therefore we try to control our image that is formed by others in certain desired ways. 
These processes which people attempt to control the impressions that others form of them refer to 
self-presentation (Leary & Kowalski, 1990, 1995; Schlenker, 1980). In the self-presentational 
theory of social anxiety, it is assumed that “social anxiety arises when people are motivated to 
make a desired impression on others but are not certain they will do so” (Leary & Kowalski, 1995, 
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p. 19). In this perspective, social anxiety can be expressed symbolically as follows (Leary & 
Kowalski, 1995, p. 20): 
 
SA= f{M × (1 - p)} 
 
In the above formula, SA refers to the level of social anxiety, M is the level of motivation to 
make a desired impression, and p is the subjective probability of making the desired impression. 
For instance, if M = 0 and p = 1.00 (i.e., self-presentational motivation is zero and the person’s 
subjective probability of making the desired impression is certainty, or 1.00), social anxiety 
should not occur (See Case 1 in Figure 1). On the other hand, when M > 0 and p < 1.00, social 
anxiety increases along with increases in M and decreases in p. In other words, as self-
presentational motivation increases and the person’s subjective probability of making the desired 

















Figure 1: Figure of social anxiety formula 
(Iizuka illustrates this figure based on the descriptions by Leary & Kowalski, 1995) 
 
As discussed above, social anxiety can be considered as interpersonal evaluation anxiety 
and two factors play significant role in arising social anxiety: the higher motivation to make a 
desired impression and the lower subjective probability of making such desired impression.  
 
4. L2 Anxiety and Social Anxiety 
 
This section will relate the above two constructs through a review of the literature on L2 
anxiety, especially the literature regarding the issues of 1) L2 anxiety as social anxiety and 2) L2 
anxiety as a construct discriminated from other types of anxieties including social anxieties. 
SA 
M ×(1 - p) 
Case 1: 
No social anxiety 




increases in M and 
decreases in p 
(M > 0, p < 1.00) 
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4.1 L2 Anxiety as Social Anxiety 
 
Oxford (1999)’s review of the literature on L2 anxiety research included social anxiety into 
one of correlates of L2 anxiety. Those who made direct mention of L2 anxiety as social anxiety 
were MacIntyre (1995) and Motoda (2005). According to MacIntyre (1995), L2 anxiety “stems 
primarily from the social and communicative aspects of language learning and therefore can be 
considered as one of the social anxieties (p. 91).” Meanwhile, Motoda (2005) reviewed the 
conceptualization of L2 anxiety and noted that it owed much to the ideas of social anxiety.  
According to Motoda (2005), each three components of L2 anxiety described by Horwitz, et 
al. (1986) and Young (1990) contains a feature of social anxiety. Horwitz et al. (1986)’s L2 
anxiety scale, the Foreign Language Classroom Anxiety Scale (FLCAS), consists of 
communication apprehension, test anxiety, and fear of negative evaluation. Communication 
apprehension is defined as anxiety associated with either real or anticipated interpersonal 
communication (McCroskey, 1977). Text anxiety is a type of anxiety engendered by a fear of 
failure on academic performance (e.g., taking FL oral tests) (Sarason, 1978). Fear of negative 
evaluation refers to an apprehension about others’ evaluation and the expectation that other 
people would evaluate oneself negatively (Watson & Friend, 1969). 
 Young (1990) also described the three similar components of L2 anxiety in speaking 
situations: communication apprehension, social anxiety, and self-esteem. In this case, 
communication apprehension has the same meaning as Horwitz et al. ’s (1986) communication 
apprehension and also social anxiety is a synonym for Horwitz et al. ’s (1986) fear of negative 
evaluation. As for self-esteem, although no specific definition was provided, Young (1990) 
mentioned that learners with low self-esteem were likely to be associated with higher level of L2 
anxiety, communication apprehension, and social anxiety (i.e., fear of negative evaluation).  
As mentioned before, social anxiety subsumes all types of anxieties aroused by 
apprehending negative evaluation from others. In the above regard, communication apprehension 
and fear of negative evaluation can be considered as one of social anxieties. In respect to test 
anxiety, Leary (1983) suggested that there would be close relationships between social anxiety 
and test anxiety because both address anxiety of being evaluated, although test anxiety can 
include another aspect that is not related to interpersonal evaluation (e.g., a person might feel 
anxious because one fears failure on a test directly related to one’s job). Young’s (1990) self-
esteem is also associated with socially-based anxieties; thus the fundamental concept of L2 
anxiety seems to share the significant aspect with social anxiety and Motoda (2005) concluded 
that L2 anxiety can be viewed as one of social anxieties. 
Why did the knowledge of social anxiety greatly affect the conceptualization of L2 anxiety? 
Motoda (2005) pointed out one reason: it is because of the nature of language use. In her 
explanation, language use primarily involves the interaction with other people and that is not only 
the case of communication in their native language but is applied to L2 use as well. Because L2 
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use also involves interpersonal relations, even if the extent would depends on which learning 
contexts they are in, learners would somehow concerned about evaluations from others. A core 
concept of social anxiety is such concerns about interpersonal evaluations. 
 
4.2 L2 Anxiety as Independent Construct 
 
Based on the above review, L2 anxiety appears categorizable as social anxiety, which is a 
super-ordinate construct subsuming all anxieties associated with interpersonal evaluation. 
However, there is certain evidence that sounds paradoxical: L2 anxiety is reasonably independent 
construct, differentiated from other general anxieties including socially-based anxieties. Two 
types of studies revealed this evidence. 
First, Horwitz (1986) showed the independence of L2 anxiety by correlational analyses. Her 
article reported a series of surveys designed to examine the reliability and validity of an L2 
classroom anxiety scale FLCAS. Its validity was established by correlations of the FLCAS with 
four types of anxieties (Table 1). Generally, low positive correlations were found except test 
anxiety. In the case of test anxiety, it showed a moderate correlation, but even so, the shared 
variance with the FLCAS was not so large (r
2
=.2809, 28% of variance); therefore L2 anxiety can 
be considered as a reasonably independent construct specific to L2 contexts (Horwitz, 2001). 
 
Table 1: Correlations of FLCAS with four types of anxieties 
Anxiety scales 
 
Correlations with FLCAS 
Trait anxiety (Spielberger, 1983) r=.29 (p<.01, N= 108)  
Communication apprehension 
(McCroskey, 1970) 
r=.28 (p=.063, n.s., N= 44) 
Fear of negative evaluation  
(Watson & Friend, 1969) 
r=.36 (p<.01, N= 56) 
Test anxiety (Sarason, 1978) r=.53 (p<.01, N= 60) 
 
The other empirical research that attested to the relationships between L2 anxiety and other 
anxieties were MacIntyre and Gardner’s (1989, 1991b) factor analytic studies. In both studies, 
participants were Anglophone learners of French enrolled in university psychology classes in 
Canada. As for the instruments to assess L2 anxiety, the French Class Anxiety (FCA) and the 
French Use Anxiety (FUA) were used. The FCA is composed of eight items that primarily attempt 
to measure learner’s anxious experience in classroom speaking situations. Meanwhile, eight items 
of the FUA are regarding L2 experience outside classroom.  
The first study (MacIntyre & Gardner, 1989) employed a factor analysis to investigate the 
relationships among nine anxiety scales. Two factors were obtained and labeled as General 
Anxiety and Communicative Anxiety (Table 2). The result showed that L2 anxiety measured by 
the FCA/FUA were found in the dimension of Communicative Anxiety and were differentiated 
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from other general anxieties. However, one caution is demanded here: L2 anxiety and anxiety 
related to L1 communication (i.e., the English Classroom Anxiety and the Audience Sensitivity) 
were extracted in the same factor. In other words, there would be potential that anxieties 
associated with interpersonal communication might not be discriminated between L1 and L2 
contexts. 
Table 2: A two-factor solution of nine anxiety scales 
Factor 1 General Anxiety 
 Math Classroom Anxiety 
 Computer Anxiety 
 Trait Anxiety 
 Test Anxiety 
 State Anxiety1,2,3 
Factor 2 Communicative Anxiety 
 French Classroom Anxiety (i.e., FCA) 
 French Use Anxiety 
 English Classroom Anxiety 
 Audience Sensitivity 
 
The follow-up study (MacIntyre & Gardner, 1991b) was also designed to examine whether 
L2 anxiety was distinguishable from other types of anxieties. In this study, more scales which 
assess anxiety of interpersonal evaluation were assembled and a total of 23 anxiety scales were 
subjected to a factor analysis. Table 3 presents the three extracted factors: Social Evaluation 
Anxiety, State Anxiety, and Language Anxiety. According to Table 3, The FCA/FUA appeared in 
the dimension of Language Anxiety. It meant that L2 anxiety was again classified into a different 
variable from other anxieties, in particular general anxieties associated with social evaluation. 
Moreover, the scale of English Classroom Anxiety (L1 anxiety), which had loaded on the same 
factor with L2 anxiety in MacIntyre and Gardner (1989), fell on a different factor in this time: It 
was categorized into Social Evaluation Anxiety. As mentioned before, all anxieties involved with 
interpersonal evaluation can be considered as a broader construct, social anxiety. In terms of 
Social Evaluation Anxiety, not every scale but most of them seem to have something to do with 
anxiety in general social situations. Therefore, from the results of the above two factor analytic 
studies, it might be concluded that L2 anxiety is a variable specific to L2 learning contexts and is 
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Table 3: A three-factor solution of 23 anxiety scales 
Factor 1 Social Evaluation Anxiety 
 Personal Report of Communication Apprehension 
 Audience Sensitivity 
 Anxiety in Interpersonal Situations 
 Fear of Negative Evaluation 
 English Classroom Anxiety 
 Situations Involving Social Evaluation 
 Anxiety in Novel Situations 
 General Test Anxiety 
 Trait Anxiety 
 Anxiety in Routine Situations 
 Math Classroom Anxiety 
Factor 2 State Anxiety 
 State Anxiety 1, 2, 3 
 Anxiety over Physical Danger 
Factor 3 Language Anxiety 
 French Classroom Anxiety (i.e., FCA) 
 Debilitating French Test Anxiety 
 Facilitating French Test Anxiety 
 French Use Anxiety 
 
Although validation methodology was different between Horwitz (1986) and MacIntyre and 
Gardner (1989, 1991b), both studies revealed that anxiety in L2 contexts can be differentiated 
from other general anxieties including social anxieties in L1 situations. The next section will 
further clarify how two issues, L2 anxiety as social anxiety and L2 anxiety as an independent 
construct of general social-type anxieties, relate each other.  
 
4.3 Putting it all together 
 
Figure 2 shows a possible hierarchical relationship of social anxieties and L2 anxiety. I put 
social anxiety at the top of this hierarchy because as discussed above social anxiety is a super-
ordinate concept of all anxieties associated with interpersonal evaluations. As for L2 anxiety, 
learning in L2 contexts generally involves social interactions; therefore it is subsumed as a lower 
concept of social anxiety. As clarified above, reasearch has confirmed L2 anxiety as an anxiety 
specific to L2 learning and distinguishable from other social-type anxieties in L1 contexts. 
Therefore, I differentiate social anxiety according to each language context: L2 socially-based 
anxiety and L1 socially-based anxiety. In the figure, communication apprehension and fear of 
negative evaluation are used as concrete examples of social anxiety because they are significant 
components of L2 anxiety (Horwitz, et al., 1986, Young, 1990) and are also observed in L1 social 
contexts (Leary & Kowalski, 1995). Although L2 communication apprehension and L1 
communication apprehension are related each other, they are considered as a different variable 
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since anxious experience in L2 learning is considered as an independent construct to be measured. 
This logic is also applied to the case of fear of negative evaluation in L1 and L2. 
 
 
Figure 2: A hierarchy of social anxiety categorized by language contexts 




From the above review regarding the concept of L2 anxiety in relation to social anxiety, at 
least two unresolved issues can be identified. First, previous discussion presupposed L2 anxiety 
within a framework of social evaluation and did not allow for the aspect that was not associated 
with interpersonal evaluation in L2 learning. In fact, even in the literature that highlighted the 
social nature of L2 anxiety (MacIntyre, 1995; Motoda, 2005), there was no particular description 
separating a socially-based dimension and a non-socially-based dimension in L2 learning (See 
Figure 3). In that case, is it difficult to deal with a possibility of non-socially-based L2 anxiety? 
Rather than addressing this difficulty directly, considering concrete examples of socially-based 
L2 anxiety will help finding an answer.  
Based on the social anxiety formula described before, learners’ L2 social anxiety should 
increase when they have the high motivation to make a good impression in L2 learning but has 
low self-efficacy for making the desired impression. One example of the FLCAS is as follows: 
 
Item 24: I feel very self-conscious about speaking the foreign language in front of other students. 
(Horwitz, et al., 1986, p. 130) 
 
In the above item, if learners want classmates to perceive them as good speakers in L2 (the 
high self-presentational motivation) but they feel it is improbable to succeed in that attempt (the 
low probability of making the desired impression on others), their L2 social anxiety would 
increase. In other words, given that they respond to the FLCAS items using a five-point Likert 








L2 Fear of  
NE 
L1 CA 
L1 Fear of  
NE 
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Thus, it is assumed that L2 social anxiety occurs when the learners concerned about 
evaluations from others in relation to L2 learning. On the other hand, non-socially-based L2 
anxiety can be an anxiety without concerning about interpersonal evaluation. For example, I 
assume that “learners who are in over their heads” would suffer from this kind of anxiety. Item 9 
of the FLCAS might illustrate this situation: 
 
Item 9: I start to panic when I have to speak without preparation in language class. 
(Horwitz, et al., 1986, p. 129) 
 
The above would apply to the cases in which learners are suddenly called on by an 
instructor and is required to decide what to say on the spot. The strong term “panic” might show 
that no extra powers are left in the learners even to care about making a desired impression to the 
instructor/classmates. 
The second limitation is that even if a certain L2 social situation provokes the same level of 
anxiety arousal among the learners, the types of interpersonal evaluations that they are concern 
about would not always be the same among them. Returning to Item 24 of the FLCAS introduced 
above, learners’ socially-based L2 anxiety would increase in relation to the higher motivation to 
be a good speaker of L2 but the lower self-efficacy to succeed. As for the self-presentational 
motivation to be a good L2 speaker, I propose three types of concerns related to interpersonal 
evaluation: L2 linguistic anxiety, content anxiety, and cultural anxiety (See Figure 3). 
L2 linguistic anxiety refers to learners’ concerns about one’s L2 proficiency
2
 being 
evaluated. In Item 24, this anxiety would increase when the learners want others to perceive them 
as learners with good L2 proficiency (e.g., native-like pronunciation, fluency, or grammatical 
accuracy) but feel that it is improbable to succeed. 
Content anxiety is an interpersonal anxiety related to the content what learners say. In Item 
24, this anxiety would increase if the learners desire to get others to perceive them as having 
sophisticated ideas but feel it is unlikely to make that desired impression because of their limited 
proficiency in L2. For most L2 learners, especially for adult learners, it is surely frustrating that 
they cannot appear as intelligent, sensitive, or witty in L2 speech as they can in L1 speaking 
(Horwitz, et al., 1986; Horwitz, 2001; Yashima, 2004).  
In Item 24, if learners worry about others’ evaluation of whether they can speak with 
appropriate L2 nonverbal and paralinguistic cues
3
, that feeling might correspond to cultural 
anxiety. This anxiety would increase when they want classmates to perceive them as learners who 
                                                        
2 I use the term L2 proficiency according to Richards and Schmidt’s (2002) definition of language proficiency: 
“the degree of skill with which a person can use a language, such as how well a person can read, write, speak, or 
understand language (p. 292).” 
3 I use the terms nonverbal and paralinguistic according to Richards and Schmidt’s (2002) definitions: they are 
“use of non-vocal phenomenon such as facial expressions, head or eye movements, and gestures, which may add 
support, emphasis, or particular shades of meaning to what people are saying (p. 383).” 
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can speak not only with linguistic accuracy but also with nonverbal signals in the target language, 
but they feel it is unlikely to attain that goal. For example, in Japan, if the English classroom is 
full of returnee students from English speaking countries, who acquire both a higher level of L2 
proficiency and cultural appropriateness, that context would easily provoke cultural anxiety in a 
student who has a relatively high level of L2 proficiency but does not have any overseas 
experience. 
Although these three proposed concerns are still speculative, I think it is worth considering 
them more deeply because even if learners answer the same statement about the experience of 
socially-based L2 anxiety, they may have different meanings in mind.  
 
  




In this paper, I tried to address an unresolved dimension of anxiety in L2 learning through a 
review of the research on L2 anxiety in relation to social anxiety. I concluded that L2 anxiety is 
subsumed into social anxiety but is conceptually differentiated from L1 socially-based anxieties. 
Moreover, two future challenges were also discussed. First, we should distinguish social 
dimension and non-social dimension of L2 learning when conducting the investigations of L2 
anxiety. How to discriminate and measure these two dimensions would be one of the challenges 
in relation to this issue. Second, we should further consider the details of what learners worry 
about in L2 social situations. For example, in the same L2 speaking contexts, some might be 
concern about being evaluated of their L2 proficiency, others might fear of others’ evaluation 
toward the contents what they say or their cultural appropriateness. I proposed these three types 
of concerns as L2 linguistic anxiety, content anxiety, and cultural anxiety, respectively. Empirical 
investigations are expected in order to verify this assumption. I believe that addressing these 










based L2 Anxiety 
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research challenges would contribute to the further development of L2 anxiety research, 
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対人不安との関係から見た第二言語不安 
―先行研究の整理と検討― 
 
飯塚 恵子 
 
関西学院大学大学院 
総合政策研究科 
 
【要旨】 
 本稿は、先行研究を整理し、第二言語不安の概念的課題の抽出を試みたものである。「第二言語不安」
は、第二言語学習に特定的に関わる不安と定義づけられる。他方、「対人不安」は、他者評価への懸念
を総称したものと捉えることが出来る。1970 年代から始まった第二言語不安の実証的研究においては、
これら二つの不安の関係について異なる主張がなされてきた。まず、第二言語不安を対人不安の一種と
する主張がある。その一方で、第二言語不安は、対人不安を含めた一般的な不安とは区別されるべきと
する主張がある。つまり、第二言語不安の概念については、未整理な課題が存在すると考えられる。そ
こで本稿では、第二言語不安と対人不安との関係について記述された論文を整理、検討し、具体的な概
念的課題の抽出を試みた。 
先行研究の概観を通して、著者は二つの結論を導き出した。第一に、第二言語不安は対人不安の下位
概念として位置付けられるということである。第二に、第二言語不安は対人不安に属するが、第一言語
場面における対人不安とは異なる概念であるということである。 
以上の結論から、著者が提示したのは第二言語不安の概念に関わる二つの課題である。第一の課題は、
対人不安に属さない第二言語不安の可能性である。先行研究では、第二言語不安が対人不安の一種であ
ることを前提としており、非対人面の第二言語不安については未検討のままである。第二の課題は、第
二言語学習場面において、学習者が他者への懸念を覚えた際の、その懸念の具体的な内容についてまで
は、検討されていない点である。著者は、この懸念の可能性として、「第二言語の言語的不安」、「内
容不安」、「文化不安」の三種類を提案した。 
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